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CHAPTER I 
INTRODUCTION 
Pureose.--The purpose of this study is twofold: to 
review current professional opinion reg arding the teaching 
of theme in prose literature in the secondary school today; 
and to construct a four-wee k unit for use in the teaching 
of theme in the eleventh grade. The lrriter hopes to indi-
cate through this study the recommendations of the author-
ities in the field of language arts concerning procedures 
of developing skills and understandings necessary to dis-
cern theme in prose literature. 
Justificat ion.--Smith, in The English Language Arts 
17 
in the Seconda ry School, lrrites: 
"Skills involved in the reading of fiction 
are many and complex. Students must learn to 
evaluate the truth or f alsity of the author 's 
presentation of human experience. They must 
discover the central theme of the wor k and relate 
the details to it •••• They need practice in evalu-
ating fiction - in terms of elements which make for 
real truth to h uman experience or lack of it." 
In order to develop a deeper appreciation of prose 
literature, pupils must increase their al'lareness of the 
levels of meaning in lite r ature and , through practice , their 
1/Dora V. Smith , Director , The Commission on the Eng lish 
Curriculum of the National Council of Teachers of Eng lish, 
The Engl ish Language Arts in the Secondary School , 
App l eton-Cen tury-Crofts, Inc., New York, 1956, pp. 179-180. 
OOl 
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skill in relating plot, cha racter, and detail to theme . 
The work done in the field of teaching theme in prose 
literature is often only a part of a broader study of 
fiction. Few units have been built around the levels of 
meaning in prose literature. In trying the unit appr oach, 
the writer hopes to bring to the attention of teachers of 
the language arts the advantages of using units on theme 
in prose literature •. The unit should be of practical help. 
Scope and limitations.--This study is limited to the 
teaching of theme in short stories a nd novels. The review 
of professional literature is concerned with current rec-
ommenda tions of the authorities . The unit is desig ned for 
the eleve nth grade but has not been tested. It can be 
evaluated properly only when it is used in an a ctual class -
room. Then, revisions may be necessary. 
Definition of terms.--Theme: "A brief statement of j_f 
the meaning of the story." The central meaning of a 
story is what. the story says about life . "For behind every 
piece of fi ction is a special feeling about life, a specia l 
view of life, and a s pec ial set of values . All of the s e 
2/ 
t h ings constitute the interpretation." 
j_fWilbur Schramm, Great Short Storie s, Harcourt, Br ace and 
Company, New York, 1951, p. 49. 
~/Cleanth Brooks, J ohn Thibault Purser, and Robert Penn 
Warren, An Approach to Literature, Third Edition, Appleton-
Century-Crofts, Inc., New York, 1952, p. 13. 
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Unit : " •••• a comprehensive series of related and 
meaningful activities so developed as to achieve pupil 
purposes, provide significant educational experiences , 
1../ 
and result in appropriate behavioral changes." 
Unit Assignment : " •••• a se quen ce of activities b y 
means of \vhich •••• elements of educative growth are to be 
£:.1 
achieved." 
Core Activities: " •••• that part of the unit assign-
ment in which it is expected that most pupils --perhaps 
all pupils--will engage· directly at some time, in some 
1/ 
way, and to some extent ." 
Optiona l Related Activities: " •••• activities in 
4/ 
which pupils engage solely because they want to." 
Culminating Activities: " •••• a series of well-pla nned 
and pertinent oral reports, discussions, debates, explana-
tions, demonstrations, experiments, musical selections, 
:i/ 
dramatic s ketches, auditory and visual aids ." 
Procedure .--The unit developed is a specific study of 
theme in short stories and novels. Fifteen short stories 
and the novel The Old Man and the Sea were selected for 
l.fRoy 0. Billett, Fundamentals of Secondary-School Teaching, 
Houghton Mifflin Co., Boston, 1940, p. 464. 
2/!J2i!1.' p. 464. 
1/Ibid., p. 507. 
4/Ibid., p . 507. 
:i/Ibid. , p. 602 . 
examination because their t hemes were appr opriate a nd 
intere s ting for pupils in g r a de eleven. The us e o f 
details to determine theme is str essed. The un it is 
planned for twenty fifty-minute class periods. 
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CHAPTER II 
A Review of Professional Literature 
Theme in prose literature .--The justification for 
analyzing theme in prose literature lies, first of all , 
in certain educ a tional objectives of a demo cra tic pbilos-
ophy of education for a comprehensive secondary school . 
These educa tional ends for modern man living in a democra-
l/ 
cy a re: 
(1) Education should aim to develop the p owers 
of critic a l, independent t hought . 
( 2 ) I t should attempt to induce sensitiveness 
of perception, receptiveness to new ideas, 
imaginative sympathy with the experiences 
of others. 
(3 ) It should strengthen those inner resources 
and tra its of character which enable the 
individual , when necessary, to sta nd alone . 
Th e p rofessional literature reviewed i ndicates how 
these goals a re a chieved. Teaching an analysis of theme 
is explored in its relation to the goals of the l a nguage 
arts and a literature p rogram. 
The goals of the language arts.--The educa tional 
objective s of the language arts are twofold: "the linguistic 
abilities and the awareness of the v a lues of life wh ich are 
!/Sidney Hook, Education for Mode rn Man, Dial Press , New 
York, 1946, p . 2 . 
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1./ 
required by the fully mature civilized human being . " 
A study of theme in pro se literature h elp s to deve lop the 
ability to read for underlying meanings . I t encourage s 
the student to think about t h e values of life t hrou gh his 
vicari ous exp e r iences in reading . The Commission on the 
Eng lish Curriculum of the National Council of Teachers of 
~I 
Eng lish defines these objectives : 
1 . Wholes ome personal development 
2. Dynamic a nd worthl4'bile al leg i ances 
t hrough heightened mora l percep tion 
and a persona l sense of values 
3 . Growing intellectua l curiosity an d 
capacity for critical thinking 
4 . Eff e ctive u se of l anguage in t he 
daily affairs of life 
5 . Habitua l and intelligent u se of the 
mass modes of communic a tion 
6. Growing per son a l interes ts and increas-
ing ly ma t ure standa rds of enjoyment 
7 . Effective habits of work 
8 . S ocia l sensitivity and effective par t i -
cipation in the g roup l ife 
With t bese objectives in mind , the teacher of the 
lang uage a rts offers experiences in discerning theme in 
literature to help American youth develop stronger lang uage 
powers . The procedures used to develop the ski lls and 
1_/ Dora V. Smith, Editor, Commission on the Eng lish 
Curriculum of the Nat i onal Council of the T eachers of English, 
The English Language Arts, Appl e ton-Century-Crofts, New York, 
1952 , p . 376 . 
~/Ibid ., pp . 3-7 . 
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understanding s n eces sary to determine the~ should be 
based on daily life activi ties . 
"Just a s objectives in moder n Eng lish teaching 
a r e derived from life a ctivitie s and youth's 
significa nt needs, so the effective Eng lish program 
itself must develop language po,vers through c a rry-
i ng on daily life ac tivit ies and g r appl ing with the 
p rob lems of human behavior . Aims a r e guides to 
action and mu st g ive direction to p rog r am s if they 
are to be r ealized. Choosing a novel, listening to 
the radio, go ing to a movie, making a r eport in 
class , disagreeing , •• •• taking part in a panel or 
forum d iscussion •••• a re s ampl es of the exp eriences 
we may draw up on and utilize . They are such 
i mmediate realities as lve and our program must 
face, and they lend themselves easily and effective -
ly to classroom teaching . "~/ 
These experiences may be utilized in a unit on t heme 
in p rose literature . Such insights bring confidence in 
t h e future . These experiences may be u sed as a framework 
in wh ich the p up il develop s independent thoug ht about the 
valu e s of life, school a nd community prob lems, and the 
:?:./ 
building of "cooperative power. " In this manner, the 
p upil g rows a nd assu mes a r esponsibl e r ole in the class 
and in the community . 
For these reasons p ercep tive reading is a building 
block of the lang uage a rts . The literature p rog r a m, with 
i ts attent ion to the analysis of theme, i s an importa nt 
part of this b uilding block. 
l / Holla nd D. Roberts , Walter V. Kau l fers , Grayson N. Kefauver, 
English for Social Li v i ng , McGr aw-Hill Book Company , Inc . , 
New York, 1943 , p . 19. 
_g_j~. , p . 20 . 
The goals of the literature program. - -The place of 
analyzing theme in developing the stud en t's perceptive 
s kills is secure in a liber a l educat i on . In 1946 the 
student ' s need of perceptive skills was emphas ized by 
1./ 
Hook in Education for Modern Man: 
11 A liberal education will i mpart an awarene ss 
of the amazing and precious comp lexity of human 
relat ionships . Since these rel a tionships a re 
viola ted more often out of insensitiveness than 
out of daliberate i n tent, whatever increases 
sensitiveness of percept ion and understandin g 
humanizes life . Litera t ure in a ll its forms is 
the g re a t humanizing medium of life . I t must 
therefore be rep resentat ive of life; not only of 
past life but of our own; not only of our own 
culture but of different cultures . " 
oos 
The Curriculum Commission of the National Council of 
Tea chers of Eng lish also rep orts that a prime objective 
of the reading prog r am is t he enrichment of the intelle ct 
I £/ 
through appreciation of the great i dea s in lite r ature . 
"The value of litera ture , beyond the immediate 
one of pleasure , is in the enlarg eme nt of the in-
dividual by mean s of indirect experience • • • The 
intrinsic worth of such experience s is the only v al id 
re a son for the reading of literature •.•• If vividly 
and thoughtfully lived , these experiences will pro-
duce the maximum of total enrichment , intellectua l, 
esthetic, a nd moral . " 
Not only do g reat themes in prose litera ture offer a 
sense of the richness of human life, but they also encourage 
J./Sidney Hook , op . cit., p . 104 . 
2/Wilbur W. Hatfield, Editor, An Experien ce Curriculum in 
English, National Council of Te achers of English , A Report 
of the Curriculum Commiss ion, Appleton - Century-Crofts, In c . , 
New York , 1939 , pp . 17-20 . 
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soci a l u nder standing . English for S ocial Livi ng stresses 
the fo l lowing goal in selecting the re ading mat erials to 
1./ 
be used in anal yzing theme : 
"The deve l opment of social understa nding •••• 
is a major concern. For such an object i ve , reading 
ma terials must be within the comprehens ion , social 
in te lligence, a n d e motional r ange of the p up il . 
They should cha llenge the reader in their socia l 
significa nce for him and for society and mainta in 
the highest standard of litera ry value commensura te 
with understanding and the g rowth of p ermanent 
inter ests in read ing . Hi s read ing should enrich 
his personal living t h roug h deepening h is under-
sta nding of social rel a tionsh i ps in f a milies , creeds , 
n a t i on s , races , socia l classes , l a nds, and times 
beyond as liTell as lvithin h is i mmediate exp erience . 
I n ach ieving the se ends stress should b e g ive n to 
litera ture a s an a rt , but g uidan ce in working 
t oward p ersonal a nd socia l goals should be p rimary. " 
Anal yzing theme i n prose literature is an i mportant 
part in such a reading prog ram. Themes in c on temporary 
litera ture can encourage a critical unders tanding of the 
modern world in a s pace age . Themes in o ur litera ry 
heri tage c a n b e discussed i n terms of wha t they s ay to 
moder n man . 
" •••• the fir s t r esp on sibility is to construct 
an u nder st anding of contempor a r y life so that young 
peopl e will be sensit ive to the problems that 
challe nge t h e attention of intellig ent men and 
women of their day and ac c e p t r espons ibility for 
their solution . I n so fostering a critica l under-
sta nding of the c ontemporary sce ne and i t s p rob lems , 
our l i t e r a r y heritage s h ould be fully u t ilized . The 
g rea t writers of all ages 1.,rere conce rn e d wi th many of 
~/Holland D. Roberts , op . cit ., p . 14 . 
the situations and conditions that men and women f a ce 
today •••• Literature should not be thought of as 
storehouses of experience unre l ated to the p roblems 
\vith which the \vorld now· g rapples . I nsight into 
the present is the goal--insight in t erms of a grow-
ing con cept of the g ood life , and action to deter mine 
the future . 
"The goals for all such achievements a re much 
the same for all young people but the standards set 
and the materials used wi l l v a ry with i ndividual needs . 
Providing appr opriate experiences for the fullest 
poss ible development of a ll the young people of v a ried 
types of ability in our schools is a primary respon-
sib ility and a challenge to the creative t a lents of 
our ablest teachers."l/ 
Te a chers of the l a n g uage a rts a re building curriculums 
i n \vhich g reat ideas may be rooted in the minds and 
e motions of their students. Routine study , however, often 
fails to offer students of literature the thrill of 
discovery or real persona l enjoyment in discerning theme . 
An analysis of theme in prose literature can help to make 
pupils 1 o1.m and others 1 lives more effective . Theme in 
?:..! 
prose liter ature i s part of this tot a l p rogr am: 
" •••• there can be no standard , set curriculum 
in literature or l a nguage . Sets of antholog ies no 
longer determine the program or reading but become 
part of the total program or pass out of use . The 
c l assroom , school, and local libraries b ecome the 
centers from which materials a re drawn up in con -
sulta tion with fello\v studen ts and teachers . The 
teacher 's attention shifts from the traditional 
c l assics to the students ' g rowth in understanding, 
appreciat i on, a nd use of literature in making their 
own and others' lives far more enjoyable and effective . " 
lfibid. , pp . 14-15. 
£./Ibid., p. 22 . 
Another great need of young peop le is the assurance 
that life is noble and that western civilization is not 
nearing the end of its cycle. An affirmation of life 
and western culture may be found i n the later themes of 
Ernest Hemingway and 1Yilliam Faulkn er. As e a rly as 1941, 
be f ore the worl d had settl~one war , the National 
Commission of Cooperat i ve Curriculum Pla nning reported 
that high- school students were concerned with these 
1../ 
modern t h emes; 
"Ohild:ben who a re cold , hungry , lonely , and 
f e a rful of destruction have been too often offer-
ed re ading, arithmetic, and other stones in lieu 
of bread ••.• The h i gh- school stud ent today is seeking 
some assurance that life--not just his own, but 
human life--is valuable and has a future worth 
struggl ing to make better. Many h i gh -sch ool stud ents 
fe e l tha t civilization is at an end •••• tbat the irs 
is a hopelessly doomed g eneration, unlike any which 
has lived before. Insight into other ages '~hen men 
have faced tragedy helps g ive them a sense of 
possible victor y, a feeling that they a r e a part of 
the stream of life ••• on-going and vital, despite d is-
asters." 
I n terms of t h is insight, the first American high 
school chose as its educational aim, "Educa tion for life . " 
Conscientious and experienced teache rs also accept t h is 
idea l as their own . A more recent in terpretat ion of this 
1._/ Nat i onal Commission of Coopera tive Curriculum Planning , 
The Sub,ject Fields in General Educat ion, D. Appleton -
Century Company, I nc ., New York, 1941, p . 232. 
?:../ 
2/E. A. Cross and Elizabeth Ca rney, Teaching Eng l ish in 
High Schools, Revised Edition, Macmillan Company, New York, 
1950, p . JO. 
goa l of a modern liter ature program is stated by Timmons 
1../ 
in Teaching Engli sh in 1958 : 
"Since li te r ature is a reflection of life , 
the rea ding of good books will inevitably c a rry 
over to the largest concerns of existence. Such 
attai nment is a direct contrib ution towards 
equipp i ng p upils for life ." 
Bec a use the study of theme in prose literature often 
touches u p on ideas and circumstances wh ich a re me a ningful 
to h igh-school pupils, Edward W. Ro senheim , Jr. in 1960 
5:./ 
stressed the interest theme holds f or pupil s : 
"Discussions of theme in works of fiction 
ma y very well illuminate--and p erhaps a u gment--
some of the appeal which s tories have for us. 
When \ve describe the theme of a novel , lve tend 
to suggest tha t it involves problems a nd situa-
t i ons \vh ich a re f amiliar and me a ning f u l a nd in \vhich 
we have , so to s pe a k, a vested intere s t and can 
therefore view with real sympathy the a ffa irs of the 
fict i onal char a cters ." 
Theme, however, is not the ultima t e goal of all stud ies 
of prose liter ature. A wor k of a rt stands b y its O\m right, 
and not al l fic tion contains a definite t h eme. The fiction 
of Edga r Al lan Poe, for example, is not grea t beca use of 
2/ 
its theme s but b eca use of its "un f ailing p ower to d e light " 
readers with its mood. The perception of t h eme in fiction 
J../Elea nor Lewi s Timmons, Teaching English, Vantage Press, 
New York, 1958 , p. 22 . 
5:_/Ed\vard W. Rosenheim, Jr., Wha t Happens in l--ite r ature, The 
Universi t y of Chicag o Press , Chicago, 1960, p . 9 2 . 
may also delight careful readers . In discussing the 
f unct ion of liter ature , Rene Wellek and Austin Warren 
1.1 
comment on the "pleasurable seriousness" of theme: 
"And the utility--the seriousness, the 
instructiveness--of l iterature is a pleasurable 
seriousness, i . e ., not the seriousness of a 
013 
duty which must be done or of a lesson to be 
learned but an aesthetic seriousness, a seriousness 
of percept ion." 
The "seriousness of perception " begin s for a re ader 
as he grows in the skills and underst a ndings necessa ry to 
determine theme . It a lso helps the reader develop a sound 
philosophy of life. 
I n the search for truth " •••• l iterature should help 
the pupi l formulate a s ound philosophy of life--one based 
2/ 
on good principles and good judgment ." Universal themes 
in prose literature help the reader to grow as a rea l 
person . 
"When literature is taught correctly, it 
makes every pupil want to le a rn a nd to grow in 
mind to the fullest powers of which he feels 
c apable and to become a free and independent 
thinking being."~/ 
Teachers of language arts, therefore, constantly need 
~/Rene Wellek, and Austin Warren, Theory of Literature , 
Harcourt, Brace and Company, New York, 1942, p . 21 . 
2/Eleanor Le'"'is Timmons, op . cit,. , p. 66. 
J../Ibid., p. 21 . 
to r eas s ess their e f forts i n developing the pupil ' s 
per ception of theme in prose liter ature . Al l attempts 
to modify the teaching of theme i n a l i terature progr am 
must necessa rily be directed by those we teach , by the age 
in \wh i ch we l i ve , and by a sound philos op hy of life . 
Clearly , understanding l i te r a r y themes is educ a tion f or l i fe . 
Se l ecting the r eading material .--Regardless of which 
books are selected for the analysis of theme, the theme o f 
any book mu st be examined for lvhat it has to say to boys 
and g i r l s i n today 1 s uneasy \world. Lou LaBr ant in 1'ie Teach 
1./ 
English aff i rms this c onvicti on 
"There \vas once a time lvhe n the prospective 
teacher might study a known list of great lvorks 
in his own or a chosen language , and feel some 
securi ty as he approa ched b is class in litera ture . 
Today the situation is greatly cha ng ed . I ndeed, 
the deman d s a re so great as t o incline some to 
retreat aga i n to a chosen list of great books, 
study them intensivel y , and then convey the le a rning 
to the young . Simple as that solution sounds , and 
fair as it seems to some e ducator s , it is decep tive; 
for immediately up on considering the wor k of any 
great lvr iter, lvhe ther he be Homer , David , Dante , 
Shakespeare , or a modern thinker, one must consider 
his tho ught in terms of its meaning in today 1 s 
wor l d . The problem f r om wb ich lve sought to escape 
is then again befor e us: the necess i ty to study 
the liter a t u re and other e xpress i on of the wor ld 
in which we l i v e. The thoughtfu l and intellig ent 
i ndividual can never escape h is own culture; nor 
can the thoughtful and intellig ent teacher avoid 
the l ang uag e and literature of his own age unless 
he is to be a partner in blocking intellectua l 
growth . He must t a ke an act i v e, not a nosta lgic , 
part in the stream of thought ." 
1./ Lou LaBrant, 1'ie Teach English , Harcourt, Brace and 
Company , New York , 195 1, pp . 50 - 5 1. 
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LaBrant empha sizes the need of students to examine 
the themes of contempor a ry \vorks: 11 It is no mark of 
1./ 
scholar s h ip to discard the literature of one's own age ." 
Educa tional editors make the same r ecommendation on the 
study of theme . George G. Mallinson, editor of School 
Scie nce and Mathematics , states that "a g reat deal more 
emphasis should be placed on ••• • the a n a lysis of modern 
?:./ 
literature - -in both h igh school and college Engl ish. " 
Another exponent of determining theme in modern literature 
i s Dr. George J . Becker, Head of the Department of English 
at Swa rthmore . His opinion is that "present entrants into 
Swart hmore are c ertainly more wi dely read in modern 
2./ 
literature t han they were ten years ago ." 
Young adults today, for example, are intere s ted in the 
themes of Ernes t Hemingway . Heming way, t oo , l ived a t a 
crossroads in time when genera tions of confl ic t ing attitude s 
opposed each other. Young thinkers of t his time felt that 
they were "lost" before their l i v es had hardly begun •. They 
rea cted to what t hey thought was t he c ollapse of lveste rn 
civilization. Having lived through war and spiritual 
.!./ I bid. , p . 57 • 
?:_/Joseph Mersand, At t itud es Toward English Teaching , Chilton 
Company, New York, 196 1 , p . 326 . 
2_/Ib id. , p . 327 . 
depression, many of these ta-iters t1ere able to indicate 
in their themes a reconciliation with the turbulent times . 
I n Th e Cycle of America n Literature, 1955, Ernest He mingway 
is singled out as a \rrite r who has s pecial appeal for 
1._/ 
modern man: 
"Her e was an artist whose control of his 
medium reached from the most p rofound leve ls of 
me a ning to the u ppermo s t limits of conscious 
style and language. In one sense Heming,1ay \1as more 
limited in scope than most of his contemporaries, 
for he had b u t a single theme - -how man may meet 
death in a world strip ped of all values except 
that of intensity. But in the larger sense he was , 
with the p ossible e x ceptions of Faulkner and Eliot, 
the most uni~ersal o f them all, for in this one 
i mage of stoic courage , repeated in all the moods 
and ages of man from Nick Adams of I n Our Time ( 1924) 
to the fisherman of The Old Man and t h e Sea ( 1952), 
he made up i n depth for wha t he lacks in range . w 
The themes of Hemingway and his simplicity of style 
lead easily to the more complex symbolism of \Villiam 
Faulkner . I n their conflicting cynicism a nd faith, young 
adult s recognize the themes of mode r n American writers 
as their otm . I n particular, with t h e awar d to Ernest 
Hemingt1ay of the 1954 Nobel Prize, The Old Man a nd the Sea 
certainly ranks as a modern classic for serious young 
readers . This nove l ette, a symbolic romance of the mid-
twentieth century , reconciles maturity a nd youth within 
its principal characters, a n old Cuban fisherman and a 
1._/Robert E. Spiller, The Cycle of Americ a n Li tera t ure, The 
New American Librar y, New York, 1955, pp . 203-204. 
young boy. The story offers seve r a l l e vel s of me a ning 
u nderst a ndable to mo s t h i gh-school p up ils . 
Tea chers pla nning a study of the me in prose lit era -
ture may use Hemingway's story a s a n initial examination 
of the novels of t he times because The Old Ma n and the 
Se a is the work of a n America n writer in h is full maturity. 
The lesson is an old one retold with n ew s ymb ols a n d 
1.1 
striking style: 
"Th e old man is a Christian s ymbol used to 
reve a l a pagan truth. He and hi s mar l in a r e nev er 
much other than ma n and n a ture in t h eir fin a l and 
un r e solved c onflict. Both are triump hant, f o r the 
old man ' g ets' h is fish even t hough he i s no t 
allow·e d to have it. 'I do n ot c a re who k i l l lvho , 1 
be says when the b a ttle is i n i t s final stages; b ut 
in t h e e nd he could sleep and dream of li ons-- or, 
per haps, leopards. An e ra had f ou nd a lit erary 
v o ice for its skep ticism and its f a ith." 
Both contempor a ry a nd older lit e r a t ure, bOlvever, is 
of value if it helps p up ils to understa nd socia l, mor a l, 
and eth ical problems. Reg ardles s of wh ich a uthors a re 
studied, t h e theme of a ny book s hould b e discu s sed for 
its me a ning to young p e ople in toda y's world. Alth ough 
ma ny high-school pupils select ficti on primarily for 
e n joyment, the te a che r sh ould attempt to en cou r age them 
t o examine t h e more profound v a lues of t hought ful novels 
and short stories . "Th us litera ture shoul d b e t a u ght a s 
the deepest expression o f t h e me an ing o f h u man l ife, its 
1../ 
p r oblems, and emotions." 
Determining theme in prose literature . - - The student's 
initial resp onse to determining theme in prose litera ture 
may be st i mulated by a variety of meth ods wh ich s hould 
not become ends in themselves . "All oth er objectives, 
including those tha t concern themselves lvi th historical 
and literary backgrounds , schola rly resea rch , and textua l 
analysis, should p l ay incidental roles to t h e ma in one 
2/ 
of arousing student response . " 
Afte r two decades of controversy tea c h ers o f litera-
ture in secondar y schools are now attaining a " synthesis 
2/ 
of various viewp oints" of teaching the g reat ideas in 
prose liter ature . Effort now will be directed to tea ching 
the necessary skills and understanding by "ba l a ncing the 
4/ 
best elements from several approa ches a nd methods." 
F i rst , motivate pup ils by selecting rea ding materials 
with t hemes closely rel a ted to the lives o f the pupils . 
For example, Ivanhoe and The House of Seven Gables are 
difficult for adol escents because t h e themes are not 
directly rel a ted to the p roblems our young sters. " •••• the se 
1../ "That Course for Sophomores , " College English ( Octob er , 
1960 ) , 22:34. 
?:./ I bid . , p . 34 . 
J../ lval ter Loban , "Te aching Litera ture: A Multip le Approa ch, 11 
The English Journal ( Feb rua ry, 1956), 45:75 . 
4/I bid., p . 75 . 
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1./ 
classics fail to a ffect the student in any i mportan t way." 
Therefore, teachers may ob ject to fre quent use of such 
litera ry assignments with simila r or identica l themes for 
all p up ils. Teach ers may simply point t o individua l 
differences " •••• as justification for mult i ple assign -
2/ 
ments a nd v a ried texts." S tress s hould be on a variety o f 
stories with t h emes " •••• focussed on p r obl ems close to the 
1/ 
liv es of adolescents." James G. Kelse, M. I. T., suggests 
stories with t hemes "'{hich stimulate ideas which can in 
4/ 
turn serve a s t he basis for p r a ctice i n compo sition ." 
Second, modify t he d idactic approach by emphasizing 
the purpose of an a uthor . Older students often expec t to 
learn a moral in every story they read beca use of earl y 
tra ining in old-fash ioned methods . Stre ssing moral truths 
is no long er approved for a ll re ading because p r e a c h ing 
or sermoni z ing seems to r e sult. Hook, in The Teaching of 
High Schoo l Eng lish, 1950 , feels t ha t " students do not 
behave t h e mselves just because an author a nd a teacher 
2./ 
form a coalition for that p urpose •••• " 
i]Ib id., p. 75 . 
2/Ibid . , P o 75 . 
J../Ibid . , p . 75. 
4/Joseph Mersand, OE· cit . , Po 320. 
2_/J. N. Hook, The Te a ching of Hi gh School Engl ish, The 
Ronald Pres s Company, New York , 1950, p . 151. 
The purpose of emphasizing theme is not to influence 
behavior by stating a moral for every story. The moral of 
one story may even contradict the mor al of a different 
story . Hook does not believe that the didactic a p p roach 
should be so limited . He interprets the didactic approach 
ll 
as the study of the intent of the story: 
" • •• • the writer does have a purp ose in 
writing . Clayton Hamilton has defined it thus: 
'The purpose of fiction is to embody c ertain 
truths of human life in a series of imagined 
facts . 1 These truths may be ethical principles, 
but often are not . According to Hami lton , t be 
scientist collects and arr anges facts, the 
philosopher uses these facts as the basis of 
a structure of belief, and then the artist takes 
over . 'Accept ing the correlated theoretic 
truths which the scientist and the philosopher 
have g iven him, h e endows them with an imagina tive 
embodiment perceptible to the s e nses. He trans-
lates them back into concrete terms; be cloth es 
them in invented facts; he makes them i maginative-
ly perceptible to a mind native and imbued to 
a ctualityi and thus he g ives expression to the 
truth. '" 
In using the didactic approa c h as Hook interprets it, 
~I 
the tea cher asks three basic questions: "\Vhat does the 
author show about life? How does he show it? Why do you 
agree or disagree?" These questions may lead into other 
questions or a discussion of the use of detail to determine 
theme . 
The merits of the modified didactic approach are these: 
l fibid., pp . 151-152 . 
2/Ibid. , p. 152 . 
"It teaches t he student to read b etween the lines, it makes 
him think , and it contribut es to the building of his per son• 
1._/ 
al philosophy of life." Since an a uthor r a r e ly r e vea ls 
his purpose, opin i ons, or philosophy openly and at once to 
the reader, it is the p upil's job , ac c ording to Hook , to 
seek p urpos e or truth b y analyzing p lot, character, a nd 
det a il. Hook a dvises a student to «read thoughtfully , 
and then •••• r e l a te what he has read to other bits of 
2/ 
his knowledge ." The p up il who reads a g re a t deal of 
v a rie d materia l and thinks about what he has re a d will 
formula te a philosophy "which may serve h i m in the 
1/ 
manifold d ecisions" of h is life. This obj e ctive is 
primar y in any high-school reading prog r am a nd is found 
most read ily in analyzing theme in prose litera t ure . 
Oth er educa tors agree with Hook. George F . Se nsa-
baugh , Stanford , emphas izes close r eading of t houghtful 
books for l ayers of mean ing . He says , " ••.• students • ••• 
could p rofit g reatly by more p r a ctice i n close read ing 
4/ 
of ma terials of recog nized quality." Similarly, Dr. 
j_f i bid . , p . 153. 
£:../ I b id. , p . 153 . 
J./ I b id . , p. 153. 
4-/Joseph Mer s a nd, o;e . c it., p . 320. 
Robert M. Estrich, Ohio Sta te, says that the a v e r age studen t 
" •••• hasn't rea d e noug h stuff t hat makes a n i ntellectua l 
1._/ 
demand upon h i m •••• " As a result, he feels tha t t h e 
a v e r age p up il doe sn 1 t know hol~ to cope 1vi th t h e me in p rose 
literature. "The young sters h a ve not b e en re quired to do 
5:./ 
e n ough careful re ading of re a sonably a dult ma teria l." 
I n 1959 Dlvight L. Burton wrote of a spe cific procedure 
J../ 
for tea chers to use: 
" •••• after students h a ve a n understand i ng 
of what t h eme in fiction is, t h ey c a n be h elp ed 
by being ma de aware of the \<lay in which under-
standing the use of detail s c a n aid t h em to 
perceive t h eme . Often there will be sta tements 
of the the me by the a uthor or by cha r a cters." 
Brooks, Purser, a nd Warren s ugge s t four q uestions by 
4/ 
which t h eme may be determined: 
"1. Wha t is t he t h eme of the story or novel? 
2 . Hol~ a re t h e characters rela ted to the the me? 
3 . How does t h e conflict expres s t he theme? 
4 . At wha t p oint does the rea der first become 
a ware of the t heme ?" 
~/Ibid ., p . 320 . 
2/ I b i d ., p . 32 1. 
2/Dwig ht L. Burton, Litera t ure Study in the Hig h Schools, 
Henry Holt and Compa ny, New York, 1959, p . 127. 
4/Clea nth Brooks, John Thibaut Purser, a nd Rob ert Penn 
Warren, An Approach to Literat ure, Th ird Edition , Appleton-
Century-Crofts, Inc., New York, 1952, p . 28 . 
Third, teach by the unit method. 11 •••• there i s a 
steady trend toward '"ide re ading based upon the u n it 
1. / 
method, in which •••• theme may be empbasized .ll Timmons, 
in Teaching English, 1958, explains h olq- the unit method 
can be a well planned but flexible method of teaching 
?:. I 
tbe analysis of theme in prose literature: 
"The unit method is an as s i gnment grouped 
a r ound a sing l e topic. A bl ock of work is t a ught, 
and each block i s integr a ted with the others . A 
certain amount of time should be devoted to the 
matter to be cove r ed, the p roject mastered, a nd 
an examination g iven at a n approp riate time. Do 
not s p ring an e xamina tion! Give the pupil s a 
chance to cover a complete phase of the unit . 
The unit should be t a ught , tested , t aught , re-
tested, taught, and examine d. 
11 The unit enables the teacher to plan tbe 
work intelligently. I t a llows for pacing the 
class and testing of pupils on e a ch phase of work . 
The unit is adaptable to a fl exi b l e plan , and it 
permits the teacher to cha nge the order of work." 
Some novels, hol"ever, may require another method. 
Jacques Barzun, in Teacher in America, '"arns against 
lf 
applying one method to al l books: 
"The truth is that good r eading does not 
come out of systems , just because each great book--
if it really is gre at--establishes its O\m l a n g uag e , 
manner, and point of view." 
Barzun fe e l s that instruction ought 11 to fit t h e book , 
J. fE. A. Cross, and Eli zabeth Carney , op. cit., p . 28 . 
2/Elea nor Lelvis Timmons , op . cit., p . 85 . 
l / Jac ques Barzun, Teacher in America , Little , Brown 
a n d Company, Bos ton , 1944 , p . 124. 
11 
the participants, a nd the occasion . " The unit method 
in its flexibility c an fit the te a ching of t heme, the 
participants, and the occasion. A reading program which 
offers a u nit on theme in p ro s e litera ture encourages 
p up ils to apprecia te t h e deep er values of life . 
Summary.--The te a c h ing of theme in p r ose literature 
he l ps to fulfill the educat i onal ends for modern man 
living in a d emocra cy. I t accomplishes thi s by wor king 
towar d t h e goals of the lang uage a rts and t h e litera ture 
progr a m. 
Theme in prose lite rature is effectively i llumina ted 
by the c a reful selection of me a ningful reading materials , 
the modified didac tic appr oa ch, and the unit method of 
s t udy. 
lfibid., p . 162. 
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Preface 
The elevent~grade divisions for which this unit is 
designed a re heterogeneous groups. Because of scheduling 
difficulties common to most schools, the students studying 
literature together are not all preparing for college. 
Some students may be following a commerc ial curriculum; 
others may be taking a general course . However, a ll 
pupils in these classes have at least average intelligence 
and can cope with general i deas in literature. If average 
pupil s a r e properly motivated , the study of theme in 
literature can be a rewarding experience, and their 
enthusiasm can g row with each new cha llenge. Because 
young people a re often idealistic, they respond sympa-
thetically to humanistic ideas . 
The classes r a nge in size from twenty to thirty-five 
p upils who have already read and discussed thoughtful 
books , such a s John Hersey's Hiroshima, William Saroyan's 
The Human Comedy, and Stephen Cra ne's The Red Badge of 
Courage . During their sophomore year many p upils studied 
The Merchant of Ven ice and should be ready for a wider 
r ange of challenges in theme . It should not be difficult, 
therefore, to sustain interest in this unit for four weeks. 
The s hort stories and the novel for this unit were 
selected f or their intellectua l and emotional appeal. 
Sever a l of the short stories are brief enough to be read 
and discussed during one class period. Others are l ong 
enough for home reading . These may be discussed l a ter in 
class. Some students will be able to move swiftly from 
the adventure stories to the more demanding themes. 
Thus, pupils on the edg e of maturity should r espond 
readily. What the stude nts see, feel, or think about 
each story should be an effective bas is for discussions. 
The classroom envir onment should stimula te informal 
discussions. If the teacher is re ceptive to t h e opinions 
of the pupils, the class will also respect varying r esponses 
to these stories. If the unit is to succeed, t h e reader 
should arrive at his o'm personal judgment of each story 
and its theme. The teacher may begin motivating the class 
by reading a loud one of the short stories. The s hort 
stories re a d in class will he lp to motiva te the class's 
reading of The Old Man a nd the S ea at home. By focusing 
the discussions on one of the importa nt g oals of the unit, 
the teacher will he l p the cla ss to cover the ma teria l in 
the a llotted time. 
Introduction to the Unit 
Idealistic teen-agers are sometimes disappointed in 
adults who h a ve compromised with life or lose faith in 
themselves. When our newspapers report sca nda ls about 
highly resp ected citizens whose lives a re ruin e d by g reed 
or ambition, young a dults 'vi t h hig h idea ls l.VOnder holv they 
02S 
can guard themselves and their integrity . You may be 
surprised to learn bow Santiag o in The Old Man and the 
Sea showed his critics that man's spirit is unconquera ble . 
Such a story reaffirms faith in i deals and strengthens 
one's resolution not to settle for just t he material 
thing s in life . Santiago was deter mined to win a s p irit-
u a l victor y from materia l d efea t . 
Some stories you \'lill read have high adventure and 
i mpac t . Oth ers a re stories of depth and great wisdom. 
You'll be a sked to tell what you honestly feel about e a ch 
story , but your right to withhold your pers ona l re sponse 
will b e respected. 
Pupil Objectives 
A. General Understandings 
1 . A good story g ives pleasure and s at isfa ction 
to anyone who is curious about other p eople . 
2 . A good story interests those who are curious 
about their own or other people's experiences . 
3. Reading fiction stimula tes the imagina tion to 
crea te the people, things , and events lvh ich 
make life colorful . 
4 . 'When ''~e read fiction, l'le a re a l ways meeting 
our own experiences or our own thoughts. 
5. To understand the \'lriter 1 s intention, the 
reader should try to make a study of the art 
of fiction. In this manner, litera ry appreci-
ation g rows . 
6 . The study of short stories encourages further 
study of fiction and its types. 
7. A shor t story is meant to be read at one 
sitting . 
8 . The nove l is origina lly an European form 
of literature; the short story is typic -
a lly American . 
9 . Guided by class activities , the reader has 
to d evelop his own insight s and standards 
for litera r y appreciation . 
10. A good re ader of fiction g oes through three 
stage s: ( a ) He reads a great many storie s; 
( b ) He begins t o understa nd how stories a re 
made and wha t they mean; ( c) By comparing 
one stor y '~i t h another, h e beg ins to see the 
differences in what stories do and how they 
do it. Th e teacher he lps the reader to dis -
ting uish betwe en first rate and second r ate 
i n the a rt of fic tion. For example, a rich 
story is i n the deepes t sense true. It opens 
windows on life; that is, i t g ives an i nsight 
or understanding that can be c arried by the 
r eader for appli cation t o other life situat i ons . 
I n The Old Man an d the Sea Sant i ago admits 
that h is pride drove him to fish out too far. 
Although Santiago is willing t o blame h i mself 
f or h i s defeat, the author admire s h i s g r eat 
s p irit in persevering to the end. The teacher 
shoul d help the reader to per ceive that only 
a rich story carries an underlying commentary 
on l ife. 
11. A short story presents cha r acters in a struggle 
\~hich has a definite out c ome . 
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12 . In a short story t he a u thor strives for a sing le 
effect to whioh everything else is subordinate . 
The sing le effec t may be a c hieved in the 
char acters, or the setting, or the p lot. Some -
times the single ef fect is a chieved by a com-
bination of a ll three . For example , Edgar Allan 
Poe gained the single effec t of horror by the 
character s , setting , and p l ot of "The Fa ll of the 
House of Usher." 
13. Novels are not usua lly d esigned to create a sing le 
effect . The difference bet\¥een a novel and a 
s hort story is like the difference between a city 
and a house . The novel, like the city, conta ins 
many different k i nds of people doing many 
different k ind s of thing s. The short story, 
like t he bouse , is for one s mall close-knit 
g r oup of peopl e and is for one pur pose only . 
14 . Stories do not necessar ily have happy e ndings, 
but the ending should be considered right by 
the reader. 
15. Essentia l to al l stories a r e : character, 
setting , and p lot. 
16. Characters a re the persons of the story. 
Th ey ma y b e described by the author or revealed 
ind irectly by their a ctions or conversa tion . 
Chara cters must be convincing to the re ader. 
17. Principal cha racters a re t ho se \vi th wbom the 
plot is ch iefly concerned. For example, in 
Th e Old Man and the Sea the p rincipal char a c ter 
is Santiago, and the book is about h is adventure. 
18 . Sub ordina te c har ac ters serve as i nstru ments in 
the plot, offe r h umor, p rovide loca l color, 
c omment on the a ction and the t heme of the story , 
and s ometimes act as foils to the main ch a r acters. 
Manolin in The Old Man and the S ea serves as a 
foil for Sa ntiago in his philosoph ica l comments 
about h is life. 
19. Static c har a cte rs r emain un changed throughout 
the story, but kinetic char acters are developed 
as a re sult of lvhat happen s in the story. Both 
Santiago in h i s old age and Manolin in h is youth 
become strong er in character a s a result of their 
experiences. The re ader feels that Manolin will 
be a better person for having known Santiago . 
20. Characters. s etting , and p lot u sually react upon 
one another to make the pattern o f the s t ory. 
21 . Tragedy usua lly occurs when ch a r acter s f ai l to 
adapt themselves to the c ondi t ions in lo.Th ich the y 
find themselves. Paul, in 1Paul 1 s Case" , will 
not a ccept h is environment and creates a d ream 
world which is h is undoing . 
22 . The setting furnishes background: the place 
where the action takes p l ace; the time 
when the action takes place; and the conditions 
under which the action takes place . 
23. The action and dialogue of a story must be 
consistent with the setting . The reader can 
then accept the conditions of the make - believe 
setting . 
24. An author of a short story or novel dep ends on 
words to create the sett ing. On the other hand , 
the author of a p l ay or motion p icture creates 
a visual setting. 
25 . The plot is a series of incidents contrived to 
create a complication in the lives of the 
characters . 
26. The incidents of the plot lead up to t h e turning -
point of the story, the climax . I n The Old Man 
and the Sea Santiago rows his skiff out into the 
Gulf Stream where the big fish are . Catching a 
tuna q uickly becomes the o ld man ' s good omen . 
S oon the old man has a big marlin interested in 
his bait , and he plays the big fish with a ll his 
s kill. Hooked , the marlin fights all night and 
exhausts Santiago . Finally, the marlin begins 
to circle, and Santiago bring s him in closer. 
When the marlin is lashed to the boat , Sa ntiag o 
realizes that his fortune is made. Suddenly, 
Santiago sights approaching s h a rks. At tha t 
point both Sa ntiago and the reader surmise the 
outcome of the old man 's work. It is at that 
point , then, that the climax is r eached. 
27 . The act ion to the turn ing - point is c a lled the 
involution; the a ction from the climax on is 
called the evolution. For example, in The Old 
Man and the Sea the incidents lea ding up to 
Santiago ' s sighting the sha rks comprise t h e 
involution. What happens after Santiago's 
sighting the sharks is the evolution . 
28 . The act ion consists of the series of incidents 
wh ich make up the story; the movement consis ts 
of bow swiftly or slowly the incidents happen. 
The movement of The Old Man and the Sea increa ses 
in tempo from slow beginning to match Santiago's 
inactivity to an exciting fight with the sharks. 
29. An incident is anything lvh ich happens in the 
story. Manolin 1 s bringing bits of fo od to 
Santiago is a n incident. 
30 . A crisis is an incide nt that causes a per manent 
change in the life of one or more of the 
characters . For example, lvhen Man olin 1 s f a the r 
tells him no~fish in Santiago's boat any more, 
a crisis begins for Santiago in his surviving 
the loss of his helper. 
31. The climax is an intensified crisis or an event 
that makes the g re a test change in t he life or 
destiny of a person or cha r acters. In the clima x 
of The Old Man and the Sea the loss of the marlin 
to the sharks is a crushing defeat to Sa ntiago. 
Holvever, the c a tching of the marlin reaffirms 
h is faith in himself and bring s him f ame in his 
village. In his old age Santiago needed confid ence 
in himsel f restored . 
32. The emotional quality of a story is set by the 
tone , the mood, and the atmosphere . The quiet 
of the sea in The Old Man and the Sea reflects 
the inner peace of the old man . 
33 . Tone is the author's attitude tO\vard what he is 
lVriting. For example, his attitude may b e loving 
as in The Old Man and the Sea . Ernest Hemingway 
loved the old fisherman be c ause of h i s courage, 
h is spirit, and h is underst a nding of life. 
34. The author's attitude may appear in the lvay be 
stresses the events , the setting, and especially 
the cha r acters. For examp le, the author describes 
Santiago 's eyes "cheerful a nd undefeated." 
35. Mood, however, is t h e attitude of t he cha r a cters 
tO\vard lvhat is happening . Sadne ss, fe a r, and 
happiness are moods common in stories. Mood may 
cha nge during a story from, for example, despair 
to hope as when Santiag o finally catches a fish 
after eighty-four days of bad luck. 
36 . Atmosphere is t he general e motiona l effect on the 
reader . Mela ncholy is t h e p r evailing a t mosphere 
of The Old Man a nd the Sea . Oftentimes atmos -
phere is the effect of mood and tone . 
37. Foreshadowings are hints in the story to 
indicate how the plot is going to develop; 
they make the plot more believable . When 
Santiago catches the tuna on h is eigh ty-
fifth day of bad luck, both be a nd the 
reader expect that his luck 'dll change . 
Catching the big marlin does not come as 
an unbelievable incident . 
38 . Realism is that quality of writing which 
gives the impression of sticking close to 
the f a cts or details of everyday life. 
Realistic stories try to present life to 
the reader as it seems to be . The food 
which Manolin is able to save for Santiago 
is only bits of poor food because the 
natives of the fishing village are usually 
hungry, too . 
39. Style is the selection and arr angement of 
words and sentences by the author. Ernest 
Heming,vay 1 s style is deceptively simple in 
its use of ordina ry words and s hort sentences . 
The carefully planned result is a story tha t 
reads like a fable. 
40 . Universality g ives fiction an enduring vitality . 
Man for all time can see himself and humanity 
represented by Santiago in The Old Man and the 
Sea. Santiago 's will to retain his dignity as 
a man is every man ' s desire. 
B. Understandings of Theme 
1 . Theme is the meaning of the story. From the 
particular facts of the p lot the rea der s hould 
extract the generalized significance the 'vri ter 
intended. For examp le , in The Old Man and the 
Sea the theme is that man's g reatness lies in 
his unconquerable spirit . Santiago does not 
g ive up after eighty-four days of bad luck in 
fishing . On the eighty-fifth day he p roves that 
he was right, that he was still a good fisherman . 
2 . The theme of the story is affected by the author's 
own p ersonality and ideas . Ernest Hemingway 'vas 
a famous hunter and fisherman who observed that 
man was a t his grea test in pitting himself against 
nature a nd animals . 
3 . A reader does not have to accept an author 's 
ideas, but he should be willing to think about 
their validity or lack of it . 
4. Theme is usually illuminated by both plot and 
characters . In The Old Man and the Sea the 
theme of man 1 s inconquerable spirit is illus-
trated not only by the old fisherman's daily 
pursuit of a big fish but also by the type of 
character that he is . Although Santiago is a 
simple man , he is both humble and proud, con-
fident and fearful, and determined and weak. 
5 . Sometime s theme becomes p ropaganda . The story 
and characters then seem created just to make 
a point . Uncle Tom's Cabin is a novel which 
is propaganda for the abolishment of slavery. 
6. The best books have something to say about life . 
The Old Man and the Sea says something imp ortant 
about man 1 s resourcefulness and dignity in the 
face of hopelessness. Santiago shows the reader 
that he remains constant and dignified as a 
human being although his world has rejected him 
for his bad fortune . 
7. S ome authors are so obsessed with one idea that 
it may be found in almost all their work. Ernest 
Hemingway used the same theme in his s hort story 
"The Undefeated." In Manuel's story, bullfighting 
is t he character's whole life. Manuel will yield 
to the inevitable end of his career only after a 
final terrible fight. 
8 . A writer has to be a very great a r tist if he is 
preoccupied with proving an idea but able a lso to 
show life justly. 
9. If a story is rich in meaning, the reader can dig 
down through laye rs of mean ing. The Old Man and 
the Sea is not only an exciting adventure story 
but a lso a fable about the greatness of man 's 
s p irit. 
10. Richness is something the reader feels rather 
than measure s. The Christian symbols, such as 
the fish itself, suggest that The Old Man and 
the Sea is also a religious parable. 
11. A pupil should strive to become a discerning 
reader in order to g et the richness of me an ing 
out of a s tory. 
12 . A symboli c story emphasizes me a ning on a wider 
and often universal level of interpretation . 
Santiago repre~en ts all men in their struggle 
a gainst opposing forces , such as nature, 'vh ich 
may defeat them. 
13. A symbol is a pe rson, object , or a ction in a 
stor y which stands for something else, usually 
a n abstra ct me aning . The sharks lvh i ch attack 
Santiago ' s prize fish represen t t h e marauding 
people in life 1vh o p rey on man's p ossessions. 
14 . An author has his theme in mind, consciously 
or sub consciously, before be b e g ins to write. 
15 . In a well-constructed story the t heme perva des 
a ll parts; it is not ob viou s or ob trusive . If 
the story is n o t to be come mere propaganda, the 
theme should harmonize with character, setting , 
and plot so as n ot to destroy the u nified 
impress ion . 
16 . Great skill is nee ded to integ rate t h e me with 
plot . 
17. The mora l is the lesson t hat the reader draws 
from t h e story . Li k e Manolin, the r e ader le arns 
to respect and to i mitate Santia g o's coura g e , 
dig nity , and per severance . 
18 . The difference betwe e n theme and mora l is p oint 
of view. The t heme rep resents the point of view 
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of the author ; the moral is the lesson \vh ich the 
re a der may surmise from the story. Ern est He mingway 
wrote of the g re a tness of man ' s spirit; the 
reader may surmise that h e s h ould emul a te that s p irit . 
19 . The a u thor is able to develop his theme through 
observation of and exp erience in life . The reade r 
may accept the moral be c ause it g ives him new insight 
into the complexities of life . 
20 . I f an a uthor i ntends that t he reader draw a moral, 
the moral may enrich the reader' s own philosop hy of 
life . 
21 . Short stories and novel s may be cl a s s ified 
for study according to theme . 
22 . The truth of a story may be tested by it s 
p re sentation of everyday f act , by its point 
of view, by its presentations of problems o f 
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life, or by the ideas expressed by the author and 
cha r acters. The truth of The Old Man and the Sea 
may be tested by the que st ion: Does Santiago 
r eve a l in h is experience with the marlin that the 
greatness of man lies in part in h i s unc onquerable 
s p irit? 
23. In order to gr asp the theme of a story, the 
r eader reasons as he p roceeds. Guided by 
the teacher, he balances new ide a s against 
wha t he kno,~s. After we i ghing the i deas , 
he accepts or rejects them . In thi s manne r 
he not only grasps the theme b ut also makes 
a judgment. 
24. Analyzing a s tory for its theme , the reader 
asks himse lf three quest ions: Wha t does the 
author show about life? How does he show it? 
Why do I agree or disagree? 
25. The five levels of mean ing possible in some stories 
a re: the plot , the theme, the u n i versality of the 
theme, the symb olism, and the satire . The firs t 
four levels have been explained for The Old Man 
a nd the Sea. Sat ire, for example , i s a level of 
me a ning in Gulliver's Travels. The au t hor uses h is 
story to expose a nd rid icule the vices a nd follies 
of his society. 
26 . To find the various levels of mean i ng , the re ade r 
should read between the l ine s for the author's 
various purpos es i n lrri ting the story. 
27 . In a pplying critica l perceptions as they rea d , 
students should a ssume tbe re sponsibility fo r 
t h eir own creat ive reading with fewer clues from 
the t eacher. 
28 . The tea cher and student should continue their 
free exchange of ideas and ju~gments of theme. 
C. Tastes, Attitudes, and Apprec i ations 
1. I ncreased awareness that studying the characters 
of stories gives us a sympathetic underst a nding 
of human nature . 
2. I ncreased awareness that truth is unprejudiced 
and that we should form our own opinions by 
considering all sides of a problem. 
3 . I ncreased awareness that theme in literature 
affects our attitudes about life . 
4 . I ncreased appreciation of the fact that chang ing 
vocabularies, costumes, manners, and patterns of 
thinki ng contribute to our understanding of 
histor y and human problems . 
5 . I ncreased apprec i ation of the fact that man's 
search for perfection must be guided by his 
princ i ples as wel l as his p ractical judgment . 
6 . I ncreased appreciation of tbe fact that the 
more perceptive we become in our rea ding the 
greater our litera ry apprecia tion grows . 
7 . I ncreased apprecia tion of the fact that the 
mor al of a good stor y may encourage the reader 
to emulate what is right and just. 
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8 . I ncreased awareness that every individual must 
sooner or later assume the responsibility for 
thinking fo r himself and making his own decisions . 
D. Skil l s and Abilities 
Reading 
1. I ncreased abi lity to fol l ow tbe development of 
plot . ( Core A- 1 , 2 ; B- 2; C- 5 , 7 , 8 , 10,12 ) 
2 . I ncreased ability to b r oaden one's outlook 
through vicarious experiences . (Core A- 1 , 2; 
B-1, 2 , 5 ,6 ; C-5 , 8 ,1 0 1 11,12 ) 
3. I ncreased ability to relate new informa tion 
to previous knowledge and experience . ( Core 
A-2; B-2; C-5 , 8 ,1 0 ,12) 
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4 . Increased ability to unders tand self a nd 
other pe op le. (Core A-1,2; B-1, 2,3 , 5; C-5 , 8 ,1 2) 
5 . I ncr eased ability to infer character from 
expression. (Core A-1, 2; B-1,3, 5 ,6 ; C-1,5, 8 , 9,12) 
6. Increased ability to distinguish the effec t of 
s etting on p l ot and char ac ter. (C or e A-1, 2 ; B-6) 
7 . Increased ability to analyze a story for theme . 
(Core A-1,2; B-1,2,3, 4 ; C-3,5,8 ,1 2 ) 
8 . I n crea sed ability to a na lyze a stor y fo r its 
mor a l. (Core A-1,2; B-1, C-5 , 12) 
9 . I ncreased awarenes s of style, the a uthor's 
p ower to use l angu age . ( Core A-1; B- 2 ; C-7, 8 , 12 ) 
10. Increased vocabulary. (Core A-1,2) 
11. Increa sed ability to make judgmen ts or eva lua tions 
b a sed on our r eading . (C or e A-2; B-1 1 2 1 3 , 6; C-1, 
3,5, 8 ,10,11,12) 
12. Increased abi lity to read a complicated s tory at five 
levels of meaning . (Core A-1,2; B-1, 2 ,3; C-8 , 12) 
Writing 
1. Increased ability to organ i ze idea s for writing. 
(Core A- 2; B-4; C-1,2,3.4,7,10,11) 
2 . Increased ability to crea te imaginative scenes . 
(C ore B-4; C-2) 
3. Increa sed ability to expand i dea s in to par a g r a phs . 
(C ore A-2; C-1,3,4 ,7) 
4 . Increased ability to write a b i og raphy . ( Core B-2) 
5 . Increased ability to write a book r ep ort wi t h 
f ocus on theme. (Core C-8) 
Speaking 
1. I ncreased ability to interp ret orally i d e as in 
literature. (C ore B-1,2 1 3,5,6; C-6, 8 ,9,12) 
2 . Increased ability to parti cipate effect i vely in 
a debate . (C ore B-3) 
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). In creased ability to organize and give informal 
reports . (Core B-2r6; C-6, 8 ,9) 
4. I ncreased ability to participate effectively 
in panel discussions . (Core B-1; C-12) 
5. I ncreased ability to r ead orally with dramatic 
interpretat ion and understanding , with c l a rity 
and pleasing tone of voice , and with poise and 
growing confiden ce . (C ore B"5 ) 
6 . I ncreased ability to par ticipate effectively 
i n i nfor mal dramat i zat ion s. (C ore B-4) 
Listening 
1. I ncreased ability to l i sten for information. 
(Core A-2; B-1, 2 ,3,6; C-6, 8 ,9,1 2 ) 
2 . I ncreased ability to listen sympathetically . 
( Core B-1, J, 4; C-6, 12) 
J . I ncrea sed ability to feel the mood in oral 
reading. (C ore B-5) 
4 . Increased enjoyment of reading literature aloud . 
(Core B-4,5; C-2) 
The Unit Assignment 
(Tentative Time Allotment -- 3 or 4 Weeks ) 
Suggest ed Introductory Activities 
1. Select a short story with a clear theme which would 
re quire only five or ten minutes to read to the class . 
One brief story is 11 The Sniper"' by Liam 0 1 Flaherty. 
I t lvi l l quickly engage the sympathies of the class . 
The first response will be emotional. Ask t h e pupils 
how they feel about what happens in the story. Then 
probe their intellectual reactions. What is the theme 
of the story? What details help the reader to deter-
mine the theme ? Wha t judgments c an the pupils make 
about the clash of political opinions? Question for 
c l ass d iscussion: When man kil l s , doesn ' t he a lways 
kill h is brother? Ask fo r curr ent examp les to support 
the ans1vers . (An illustration i n American histor y 
would be the Civil War.) 
2. If there is both an emotional and intellectual response 
from the class to the first short story (Activity 1), 
ask the pup ils \vhich response is more i mportant . 
Commen t on why a story is good if it awakens bo th kinds 
of response. Pupils may tell of other stories they 
have read whic h have a roused strong emotional and in-
tellectual reactions . Compare the methods of d iscern -
ing the theme s of these storie s 1vith ~~'The S niper." 
Were there any statements of the theme by the author 
or by characters? Explain . What \~S the author's 
attitude toward h is materi a l? Which characters did the 
author seem to approve or disapprove? How does the 
author 's attitude reveal theme ? 
3. Play the tape recording of " The Necklace," "The Bet ," 
or "A Piece of String . " Are the plot and characters 
true to life? How do the characters reveal the theme? 
What decisions of your own or o thers ' can you recall 
which re quired a choice between what you or they wanted 
and \vha t was best? I n your opinion, doe s knowing more 
about a person help make us tolerant of h i m and his 
actions? May compet ition be both good and bad? I n 
each recording the author's theme is dependent upon 
the device of irony. Explain t hat irony is a striking 
contrast between the apparent and the r eal situation . 
Ques tion for class discussion : Ho1v does the author of 
the recorded story make use of irony as a device to 
reveal his theme? 
Core Activities 
(To be duplicated for pupil use as a study g uide.) 
Following is a list of reading, study questions , 
dictionary work, and activi ties which will be the basis 
for individual work, group activities, and class projects 
during the next four weeks. During this time you will 
become acquainted with some interesting people who have 
true-to-life experiences and make important decisions. 
You may agree or disagree with the way they solve the ir 
problems, but you will u nderstand how they r eached their 
de cisions . In this manner , you will form your own judg-
ments of the stories. Perhaps some of the incidents or 
characters will remind you of things that happened in 
your own life or people you know. 
Read quickly through the activities . Some activities 
are to be done by everyone, but other activities leave the 
choice up to you. When there is a choice of activities, 
be sure to check which one you plan to do. Check also 
those optional rel a ted activities which intere s t you. 
If you think of another activity which you or the class 
may enjoy doing, pass in a descript ion of it, a nd the 
class will discuss it. The c ore activities may be com-
plated ahead of time, but the dates when they are due 
will be posted. Feel free to ask questions on how to 
get started on your optional activities. 
Schedule on a time guide for the next four \weeks the 
following activities for your class work and home assign-
men ts. Everyone should answer the starred items. If you 
want extra credit, do as many of the extra activities as 
you \wish. During the days ahead we shall discuss the 
questions, and at the close of the unit we shall share the 
culminating experiences. 
A. Pupil Activities 
*1. Each pupils will read the following stories: 
"Bill 's Little Girl" by Zona Gale, p. 8 
"Romance" by William Sa roya n, p. 10 
"The Father" by Bjornstjerne Bjornson, p . 27 
"After T\venty Years" by o. Henry, p. 46 
"The Upturned Face" by Stephen Crane, p. 50 
"The New Kid" by Murray Heyert, p. 57 
"The Undefeated" by Ernest Hemingway, p. 68 
"The Minister's Black Veil" by Nathaniel 
Hawthorne, p. 99 
"A Time of Learningw by Jessamyn West, p. 156 
"The Cask of Amontillado" by Edgar Allan Poe, 
Po 169 
"The Most Dangerous Game~ by Richard Connell, 
p. 175 
"Haircut" by Ring Lardner, p. 192 
"The Duche ss and the Smug s 11 by Pamela Frankau, 
p. 202 
"Paul's Case" by Willa Ca ther, p. 239. 
"Barn Burning" by William Faulkner, p. 257 
The Old Man and the Sea b y Ernest Heming way 
2. As your reading progresses , answer the following questions: 
*a. Show how "Bill's Lit tle Girl" is a story of conflict 
between emotion and reason. What else could Bill have done? 
b. Name another important choice most people have to make 
which r equires their reasoning to be stronger t han their 
emotion. Using the terms "emotion" and "reason", state the 
theme of "Bill's Lit tle Girl." 
*c. In "Romance" by William Saroyan, what is the relation 
of romance to love? Prove by incidents in the plot that 
the theme of the story may be stated, "Romance general ly 
may be found \wherever there are two persons looking for it." 
d. Before reading 11The Father" by Bjornstjerne Bjornson , 
prepa re to keep on paper a running account of your r eactions 
to the story. lfuat lines p rompted your reactions? 
*e. In 11 The Father" show how one gave an undue importa nce 
to money in his attitude totvard life. Shou ld anyone consider 
h is \veal th, social position, or health his irrevocable right? 
Pride is the theme of this story. How would you state the 
theme in a sentence? 
*f. What is the conflict 
Tt•enty Years 11 by 0. Henry? 
friendship? What loyalties 
loyalty to an old friend? 
between two loyalties in "After 
Should duty ever interfere with 
might be higher than one's 
*g. In "The Upturned Face" by Stephen Crane , there is no 
formal p lot. Does a story need a p lot to be a great story? 
Wha t details of the story seem particularly realistic to 
you? Why is this story much more than just a newspaper 
report? How would you state the theme of this story by 
using the expression "slice o f life," or "men at war"? 
*h. "The Netv Kid" tells how a g roup or a gang p icks on an 
outsider. Is it h uman nature for the outsider to try to g et 
in by joining forces against a new outsider? This story 
deals with a person who wanted to belong. Hotv would you 
state the theme? 
i. How does the barbarous behavior of youngsters at times 
remind you of adult relations on a community , national, or 
interna tional level? 
* j. "The Undefeated" by Ernest Hemingway is simila r in 
theme to The Old Man and the Sea. The passing of the great-
ness of Manuel as a bullfighter is tragic. Apart from his 
a rt of bullfighting Manuel is nothing, so he will not 
recognize that his career is over. With almost senseless 
courage in the f ace of g reat odds, Manuel fights a fin a l 
terrible attempt to regain his pla ce in the bullring. Yet, 
Manuel is g rea t in his continual struggle for the lost c a use. 
How tvould you state the theme of this story using the phrase 
"the passing of g reatness"? In what way is man truly great 
in sbotving persistent courage for a lost cause? \Ybe n is he not ? 
k. "The Undefeated" contains many foreign words concerned 
with the art of bullfighting. Although the text revea ls the 
general meaning of these Spanish terms, a few t ran s lations 
are supplied here. Choose the ones y ou would like to remem-
ber. These words are for pupils taking a course in Spanish. 
banderillos, Sma ll wooden spears. 
caballos, Horses. 
coleta, The pig tail of a bullfighter. 
corridas, Bullights~ 
paseo, The march of the toreadors. 
picador, A man who fights the bulls on 
horseback. 
suerte, Good luck. 
varas, Shor t sticks 'd tb barbed points. 
veronica , A bullfighter's cape, or the 
movements which use the cape to 
pass the bull . 
*1. Appl y to "The Mi nister's Black Veil" by Nathaniel 
Hawthorne the statement : The face of man hides, even from 
those he loves, the secrets that are within him, a nd of 
wh ich , rightly or wrongly, he may be ashamed . 
*m. Why is the experience of Emmett in "A Time for Learn-
ing " an important event in his li fe ? How does the exper-
ience lead h im to put forth his best efforts? Where in 
the story \vas there a foreshadowing of the outcome? 'illy 
is learning to get over disappointment a necessa ry part 
o~ growing up? State the theme of the story by using 
the expression "finding one ' s se l f . " 
*n. How is the writ i ng of "The Cask of Amontillado" by 
Edga r Allan Poe different from the liTiting of most of 
the stories you have read so far? I s Poe concerned with 
the moral aspects of evil? Compa re the languag e and the 
use of wor ds in thi s story to those of "The Upturned Face." 
Explain t his sta temen t : The theme of 11 The Cask of Amon-
tillado" i s a psychological study of vengeance . 
*o . The hunter becomes the hunted in "The Most Dangerous 
Game." Did you foresee the end? How did the writer hold 
you in suspense? Whic h is more importa nt in this story , 
theme or plot? \Vhy is this nevertheless a memorable story? 
*p . State the theme o f "Haircu t " by Ring Lardner. Why 
isn 1 t cruelty ever funny? Why do people sometimes play 
practical jokes? What is true humor ? What insight into 
huma n natu re do you gain from this story? Does the s peaker 
in the story represent the author's viewpoint? 
*q. Show how "The Duchess and the Smugs 11 by Pamela 
Frankau p r oves that becoming an adult invol ves the painful 
process of assessing the values by lvhich people live . 
What values of her own does Penel ope choose in the end? 
Why is the death of the duchess the beginning of womanhood 
for Penelope? State the theme of the story in one sentence. 
*r . In "Paul 1 s Case " by Willa Cather, the theme is built 
around escape from the r eal world to a personal world of 
d reams . The result for Paul was tragedy i n his escape. 
What effect did Paul ' s environmen t have on h is life? 
What i s t he moral or the lesson of this story? Ho'~ much 
blame for the trag ic outcome can you p lace on socie ty and 
family? The carnation in the snow is a symbol of Paul 1 s 
conflict. What o ther subtle uses of symbols does the 
author make? De s cribe how Paul's character illuminates 
the theme . Is this story realistic? Explain. Wha t in-
sights did you gain from r eading the story? 
s. The t heme of "Paul's Case" h olds specia l meaning to 
most r eade r s be c ause nearly eve ryone at on e time or ano ther 
has fe lt that no one understood h i m or h is dreams. If you 
choose to do s o, tell about a time in your life when you 
fel t that no one under stood your problem or fe eling s. 
*t . The c h oice between honor and f amily loyality is th e 
conflict in "Barn Burning ." What i s the theme of the 
story? How does the mood of the story contribute to the 
a uth or's emphas is on theme? In what ways is the theme an 
universal one? List five uses o f symbols the author make s 
in the story. What does William Faulkner s how about life ? 
Te ll why you agree or disagree . Do the character s and the 
setting harmonize \~i th the t h eme? Prove your answer. 
u. Tell how the author's own persona l ity and i deas a ffect 
the theme in one of the stories you have read. Explai n 
how the theme is only a remote underlying idea in one of 
the stories. Exp l a in how another story you have read seemed 
like p ropaganda to you. 
*v. The rema ining questions in this section all deal with 
The Old Man and the Sea . How would you describe Santiago's 
character and personality? Why do you consider him a foo l 
or a hero? I n what ways is Santiago like the sea? Exp l ain 
why or why not it would be an overstatement to say that 
Santiago reflects the sea. What is the sig nificance of the 
title? Suggest another fitting title . Ho'~ does Santi ago r s 
character suggest the theme? 
*w. What examples of irony are the r e in the story? What 
exampl es of pathos do you f ind? lYha t is Santiago ' s philo s -
ophy? Exp l a in how his phi losophy is either optimi stic or 
pessimistic . In '~hat '~ays is Santiago superstitious? 
Explain h ow his relig ion is central or peripheral in his 
life. Why d i d Santiago think of the sea as la mer ( femin i ne ) 
rather than as e l ~ ( masculine)? In '~hat '~ays does his 
philosophy help to illuminate the theme? 
*x. Whose story is this? Does the story include or involve 
all of us ? How? By whom is this story told? What is the 
teller ' s point of view? How much time elapses from the 
opening to the end of the story? De scribe the setting of 
the story in terms of time and place . How do the det a ils 
of the setting help to determine the theme ? 
*Y• What are several recurring ideas? What are some of the 
memories that come often to the old man? How do these ideas 
and memories illuminat e the theme ? In what way might we 
think of this story a s the turning wheel of fortune? (Good 
luck followed by bad luck , foll owed by g ood luck , followed 
by bad luck.) Is this stor y true to life? Explain your 
answer. What does this stor y show us about faith? About 
nature? How do these ideas about f aith and nature h elp the 
reader to determine theme? 
*z . Give exampl es of Santiago' s r esourcefulness in time of 
emergency. Prove that Santiago knows his own streng ths and 
weaknesses . Does this knowledge help h im to attain his 
goal? In what way does this knowledg e make the theme con-
vincing? What a r e some possible threats to Santiago alone 
at sea that do not occur? What does this observa tion tell 
you about life? What does Santiago s ay is h is fixed role 
to p lay in life? \Yhere do we have a definite example of 
Santiago ' s nobility of chara cter? How does the g reatness 
of Santiago ' s experience make his los s inevitable? Commen t 
on the statement: "When the great trials in life come, one 
must be alone ." 
B. Committee Activities 
(C ommittees will plan and work on three or more of the 
following activities to prese nt to the class on a 
specified day . Each pupil should join at least one 
committee .) 
1. Orga nize a committee to plan and present a panel dis-
cussion on one of the following subjects: 
a . The best stories have something importa nt 
to say. 
b . An author 's theme in a story may be depend-
ent upon such devices as irony, satire, and 
allegory. 
c . There a re four levels of meaning in The Old 
Man and the Sea: the plot, the theme, the 
universality of the theme, and the relig ious 
symbolism . 
2. Organ ize an awards committee to report on the authors 
we have re a d \vho have won Pulitzer or Nobe l prizes for 
literature. Pulitzer Prize winners include Zona Ga le and 
Willa Cather; Nobe l Prize winners are Bjornstjerne 
Bjornson, William Faulkner, Ernest Hemingway , and Thomas 
Mann ( "Mario and the Magician" on list of optional stories). 
What nationality is each winner? lihat works won the awards ? 
Ea c h member of the committee may want to read and report on 
a book by one of the authors. Stress the author's concern 
with theme in your reports. The class may be interested in 
book r eport s on Friendship Village by Zona Gale, Death in 
the Afternoon by Erne s t Hemingway, Intruder in the Dust by 
William Faulkner, and The Magic Mountain by Thomas Mann. 
Brief your listeners first with an account of the p l ot and 
characters. Then, discuss your interp retations of the 
underlying meanings. 
). Organize a debate with two p upils on the affirma tive 
team and two pupils on the nega tive team. Decide on your 
own p roposition or choose one of t he suggestions. 
"Resolved: The underlying levels of meaning in The Old 
Man and the S ea increase a reader's apprec i ation of the 
novel." "Resolved: The themes of William Faulkner's short 
stories a re clear to eleventh-grade r eaders ." 
4. Organize a drama committee to write and perform an 
eight minute script of "The New Kid," p ages 57-67. What 
is the theme you will want to emphasize? Six pupils are 
needed for this committee. 
5. Organize a committee to select and read aloud to the 
class individual or group r ecitations from the stories we 
have read or from other stories you have enjoyed. The 
selections read should imply the them$ of the stories. 
An individual reading should be limited to five minutes, 
and a group r eading should be limited to ten minutes. 
The class will be interested in the committee's d r amatic 
interpretation and understanding of the selections read. 
6. Organize a map and picture committee for the setting 
of The Old Man and the Sea . A map may be constructed, 
pictures collected or drawn, or slides p r ojected on a 
screen. The work should illustrate the research and 
reading of the committee. Places, costumes, fish ing boats , 
marlins , and people of the area may be illustra ted. Brief 
informal talks or explanations should accompany the exhibit . 
Emphasize the importance of the s ett ing as an influence on 
the plot and characte rs. 
c. Optional Rela ted Activities 
Check the following activit ies that interest you. 
Choose at least one activity , but you may complete as 
many as you wish. These activities will be p r esented 
during the final week of the unit. 
1. Which fictional cha racter would you like most to invite 
to a par ty at your home ? Perhaps i t mi ght be Manolin in 
The Old Map and the Sea . Write an invitation to your choice . 
Then write an account of the party i n one or two paragraphs . 
Tell about the part your guest p l ayed. Give reasons why you 
admire the character of Manolin . 
2 . Write an imaginative scene about the catching of the 
marlin in The Old Man and the Sea \with Manolin present . 
Cou ld Manolin help stop the final defeat of the old fisher -
man? How? Contrast youth \with maturity . I mitate the 
simple style of Ernest Hemingway. 
3. A thematic grouping for the subject I nner Man could 
include "The Undefeated" , "Barn Burning ", and The Old Man 
and the Sea . Compare these stories as stories of confl i ct 
within oneself . What similarities do you notice about the 
themes ? 
4. Try some experimental writing. Can you make a story 
out of the following materia ls : a lost book, a dance 
invitation, an approaching storm, a football injury? To 
these or your own ideas add characters , plot, setting , 
and an underlying i dea , your theme . 
5 . Keep a set of cards to record your impression s of the 
stories assig ned. Jot dO\vn what you sponta neously feel 
or think about each story . Te ll what each story mean s to you . 
6. Optional activities 4 and 5 may be re ad to t he class . 
Ask the class for the ir impress ion s or opinions of your 
story and theme . 
7. In a n informa l essay analyze the structure or style of 
one of the stories . Sh ort stories usually have clear 
patterns for the involution, climax , and evolution. Point 
of view and mood may be discussed a s part of the author's 
style . Do more than retell the story in your O\m \vords . 
The a lert reader will focus his evaluation on the theme of 
the story. 
8. Read and give an oral report on a book by one of the 
authors lve have discussed or assig ned. Girls may enjoy 
a novel by Willa Cather, such as My Antonia or 0 Pioneers, 
and boys may be interested in a novel by Stephen Crane, 
The Red Badge of Courage . What are the concepts or 
general understandin gs of the book? How did you derive 
them? Compare the theme with the stories assig ned. Can 
you apply the theme to all people in general? 
9. Prepare a "What 1 s ~ly Name?" quiz using the characters 
and themes of the assig ned stories . Tell what obstacles 
a character had to overcome and what lesson he learned or 
failed to learn from the conflict . Describe your char-
acters in terms of the themes . 
10. I f there is a story in lvhich you disagreed in any way 
with the theme, write a paragraph stating your opinion and 
reasons. For example, in The Old Man and the Sea you may 
feel that Santiago should have been permitted to return to 
his village lvi th h is catch intact. In \vha t lvay lvould your 
version change the theme of the story? 
11 . Using reference books in the library, lvri te a brief 
b iography of one of the authors assig ned. What experiences 
did the author have to qualify him to write about the theme 
of the story you read. Ernest Heming way would be a g ood 
choice be cause of h is great interest in h unting and fishing . 
12 . A gro up of five students may organize a panel to read 
a nd discuss "Mario and the Magician" by Thomas Mann . This 
short story can be discussed on several levels. Di fferent 
pupils may interprete the various meaning s on the social, 
political, psycholog ical, and philosophical levels. The 
surrender of human dignity may be the focal point of the 
discussion. What contemporary refe rences to Mann 's theme 
may be observed? "Mario and the Magician" is the most 
difficult of the stories in the book and also the longest, 
pp. 358-394. The story should be a challeng e to the pane l 
to use all the skills developed in discerning theme . The 
chairman should briefly retell the story for the benefit 
of the class. At the conclusion of the pa nel, the chairman 
should ask the class for que s tions and comments. 
Add belolv any additional act ivity on which you lvould 
enjoy working. 
D. Cu lminating Activit i es 
The fourth week of the unit should be spent in 
sharing experiences . Wor k not already displayed on 
bull etin boards or examined by the class should be 
shown and explained by the pupils. Each pupil should 
be allowed time to demonstrate bis wor k from not only 
requir ed acti vities but also optional activities . 
There may be a f inal summarizing discussion by the 
teacher and the class. During the pool i ng of exper -
iences , activities should include the following : 
1. Reading of compositions . 
2 . Pane l d i s cu ssions. 
). Dramatizations . 
4. Commi ttee r epor ts. 
5 . Displ ay of exhibits and indi v i dual projects. 
6 . Debates . 
7 . Individu a l reports , explanations, and stories . 
I n this way each pupil may see what his cla ssmates 
have done and evaluate h i s own and their work. 
E. Time Guide {Pupil 's check list on activities compl eted) 
Indi vidual Activities 
Completed 
1. Readi ng shor t stories 
2 . Reading The Old Man and 
the Sea 
3. Ans\vered que s t ions on 
the stories and novel 
4 . Wr itten compositions 
{number) 
5 . Or a l compositions 
{number) 
6 . Optional I ndividual 
Activities {number) 
Date 
Compl eted 
Evaluation 
of Success 
7. Optional Related Activities 
for individual work 
Committee Activitie s 
Comp leted 
1. Pane l discussion 
2 . Debate 
3 . Dramat izat ion 
4. Or a l reading s 
5 . Committee report ( number) 
6. Exh i b it Committee 
7 . Chairman of a committee 
Date 
Compl e ted 
8 . Optional Related Activities 
for committee w·ork 
Evalua tion 
of Success 
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Evaluations 
1. Objective test on knOlvledge gaine d 
( See s ample test and answer key.) 
2 . Subjective evaluations by the teacher 
A pupil should be eva luated p rimarily on h is skills 
and understa ndings nece ssary i n determining theme . The 
first re quirement, therefore , is the sat i sfactory com-
pletion of the assignments in the unit . A pupil should 
demonstrate that he knows something o f the continuum of 
an author ' s attitude toward his material . How well 
does the p upi l use p lot, character, a nd detail to dis-
cern theme ? How accura te is his interpretat ion? Ca n 
he explain in what ways the central me anin g of a story 
may be dependent on such devices a s irony a nd satire? 
Other l anguag e skills may be part of the evaluation. 
For example , h olv well does the p up il org anize and ex-
press h is ideas in h is written and or al lvork? 
a. Written comp ositions 
b . Oral comp ositions, reports, and stori es 
c . P a rticipat ion in clas s a nd committee discussions 
d . P an el discussions 
e . Debate s 
f . Dramatizations and oral r eadings 
g . Extent and enjoyment of reading 
h . Bulletin board materi a ls 
i. Essay tests, the t en - minute paragraph 
3. Evalu ation of the unit 
a . I n what ways do you think you have in.creased 
your understanding and apprec i a tion of the levels 
of mean ing in fiction? 
b. I n wha t ways do you feel your taste in fiction 
has been infl uenced by thi s unit? 
o . What do you like or d i s like about this unit 
method of study? 
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d . What suggestions for improveme n t can you offer? 
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Sample Test 
A. Comp lete the follolving sentences by filling in the 
missing word or words . 
1. The mean ing of the story is c a lled the 
------· 
2. The meaning of a story is affected by the ideas 
and personality of the • 
3. When the story and the characters s eem created just 
to make a point, the theme of the story becomes 
------· 
4. A story emphasizes mean ing on another 
l evel of interpretat ion . 
5. The less on that the reader d r aws f r om the theme of 
a story is c a lled the • 
6 . There may be as many as levels of mean -
ing in a story which a reader can d iscover. 
7. Essential to a ll stories a re p lot, char acters, and 
8 . The incidents of the plot lead up to the tur ning-
p oint of t he story, the • 
9. The a ttitude of the characters of a story toward 
what is happening is called the • 
10. Hints or clue s in t he story to indicate to the 
r eader how the plot is going to develop a r e c a l led 
- - - - --· 
B . Write in front of each item in the right column the 
number of the item in the left column which belongs 
to it. 
1. All human beings want to b elon g . 
2 . Man t s true greatness lies i n his 
s truggle against the inevitable . 
3. Cru e lty is never funny. 
"Paul 's Case" 
"Haircut " 
11 The New Kid" 
4 . Tragedy resul ts when dreams 
a re an escape from reality. 
5. Every person must assume 
responsibility for his own 
decisions . 
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"Barn Burning 11 
"The Undefe ated 11 
C. \fri te in front of each i tern in the right column t he 
number of the item in the left column whi ch belong s 
to it . 
1. William Sa royan 
2 . Bjornstjerne Bjornson 
3. 0. He nry 
4 . Stephen .Crane 
5. Nathaniel Hawthorne 
D. Encircle the right answer. 
11 The Father" 
11 The Upturne d Face " 
"Romance~~' 
11 The Minis t e r's Bla ck 
Veil" 
"After Twenty Yea r s " 
1. La mer in The Old Man and the Sea is ( a} the n a me 
of Sant i a go 's boat ; (b) the type of f i sh Santiago 
c aught the fi rst day; (c) the sea. 
2 . Santiago ( a } hates t h e sea; 
de feats the sea. 
( b ) refl e cts the sea ; 
3. The setting of the story is ( a ) Cuba , 1950; ( b ) 
Mexico, i n recent times; ( c) Spain , a long time 
ago . 
4 . The old fisherman dreams about (a ) the marlin; 
(b) lions ; (c) his decea sed wife . 
5. The old fisherman a ccep ts bits of f o od and bait 
fro m Manolin ( a ) with humility and quiet pride; 
( b ) becaus e he is too lazy to beg; (c) because 
he fe e ls his luc k wil l n ot change. 
6. Santiago f a iled to bring home t he g re a t fis h he 
had caught because ( a } he did not want to s i g nal 
f or help; ( b ) he had g one out too far and t he 
sharks had beaten him; ( c ) he was too old a nd 
tired t o g et the fish into the boa t. 
osr , ) 
7. The Old Man and the Sea is not only a story of 
tragi c advent ure but al s o a f able of ( a ) the 
pessimistic attitude of man; ( b ) the sea as 
man' s enemy; ( c ) the unconquer able s p irit of 
man . 
8. Ma n is a creature ( a ) wbo t urn the sea i n to a 
friend; (b) who should stay on land and l eave 
the s ea in pea ce; (c) who c an find spir itua l 
victory even in defeat . 
9. Killing the marlin c a n be interpr e ted as a 
s ymbol of ( a ) g luttony ; ( b) pride; (c) greed. 
10. The reader may learn from Santiago's adventure 
that ( a ) life usual l y defeats the a g ed; ( b) when 
the great tria ls of life occur, man is better 
able t o cope with t hem if he is alone; ( c) the 
young do not appreciat e the wisdom and experience 
of the old. 
E. Write in the a llott ed spaces b r ief answers to the 
f o llowing questions. 
1. What does Santiag o say specifical ly is h is fixed 
r ole to p l ay in life? 
2 . Where i n t he story do we have a definite example 
of Sant iago ' s nobility? 
3 . \Vha t r eason does Santi ago admit to h i mself for the 
killing of the marlin? 
A. 
c. 
E • 
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Answ·er Key 
Sample Test 
B. 
1 • theme 1. 4 
2 . author 2. 3 
3 . p r opaganda 3 . 1 
4 . symbollic 4. 5 
5. moral 5. 2 
6. fi ve 
7 . setting 
8 . climax 
9. mood 
10. foreshadowing s 
1. 2 D. 1 • c 
2. 4 2. b 
3 . 1 3. a 
4 . 5 4 . b 
5 . 3 5 . a 
6 . b 
7 . c 
8 . c 
9 . b 
10. b 
1. Santiago says, p . 116, that his fixed role to play 
in life is a fisherman . He says that he \vas born 
to be a fisherman just as t he fish wa s born to be 
a fish . 
2 . \fuen tbe sha rks at tack Santiago's c a tch, the old 
fis herman is noble in h is resolution to fight them 
even though he knows he can not lvin . On page 128, 
Sant iag o s a ys , nr• 11 fight them until I die . n 
3 . Santiago admits, p . 116, that he did not kill the 
fish only to keep alive and to sell for food . He 
k illed him for pride. 
Bibli ography 
Textbooks 
Hemingway , Ernest , The Old }~n and the Sea . Charles 
Scribner' s S ons , New York, 1952. 
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J ennings , Frank G., and Charles J. Calitr i ( Editors) , 
Stories . Harcour t , Brace and Company, New York, 1957 . 
Some Refer ence Books for Teachers 
Blumenthal, J oseph C., et al .~ Living Langua ge, Grade 11 , 
Chapter 3. Harcourt, Brace and Company , New York, 1940 . 
Burton , Dwight L. , Literature S tudy in the High School s . 
Henr y Hol t and Company , Boston , 1959 . 
Hook , J . N. , The Teaching of High S chool English. The 
Ronal d Press Comp any , New Yor k , 1950 . 
Lucas, F . L., Litera ture and Psychology. The University 
of Mi chigan Press , Ann Arbor , 1957. 
Rosenblatt, Louis e M. , Literature as Explora tion . Appleton -
Century-Crofts , I nc ., New York , 193 8 . 
Rosenheim , Ed lvard \¥., Jr., What Happens in Literature . The 
University of Chi c ago Press , Chicago , 1960 . 
Au d io- Visual Aids 
Avail abl e at Boston Uni versi t y F ilm Librar y , 
School of Educatio n, 332 Bay State Road , Boston 15 , 
Massac husett s. 
"American Real ists, " film , Ooronet . 
"Literature Appreciation : How to Read Novel s ," film , Coronet . 
"Literature Appreciation : S tories, " film, Corone t. 
11 New England : Backgr ound f or Liter a ture ," f ilm , Coronet. 
"The Ne cklace," tape recording, Children ' s Reading Servi ce . 
"The Bet ," tape recording, Children ' s Reading Service . 
"A P iece of String ," tape recording, Children ' s Rea ding 
Service . 
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Supplementary Reading List 
Biography: Erne s t Heming,~ay 
"The Hero of the Code , " Time, LXXVI II, 2 ( July 14, 1961), 
pp . 87 -90. 
"Hemingway, 11 Life, Vol. 5 1 , No . 2 (July 14, 1961 ) , pp. 
59-73 il . 
Fic tion 
( Books marked with an asterisk* a r e avail able in 
paperba ck editi on s . However, paper back editions quickly 
go out of p rint. For current bibliography \~ite to 
Paperba ck Books in Print, Bo,~ker Company, 62 \ve st 45th 
Street, New York 16 , N. Y.) 
Fiction for the average reader: 
Felsen, Henry Gregor, Crash Club , Random House, Inc . 
Mike Revere t h ought he was the luckiest boy in town 
because he O\me d the f a stest car. Mr . Felsen p roves 
h is knowledg e of speed-con scious teen-agers in a 
re a lis tic ac c o unt of Mike 's struggle to make his 
p l a ce i n h is own world. 
Ferris, Helen, Girls I Girls I Girls, Franklin \va tts , Inc . 
Girls may recognize themselves and t heir p r oblems 
i n these stories of love, courage , and the quest for 
happ i ne ss . Recommended for reluctan t readers . 
Frick, C. H., Five Agains t the Odds, Harcourt, Br ac e and 
Company, I nc . 
Tim Moore learns t hat he c an st i ll contribute to the 
high-schoo l b asketball team '~hen he overcome s se lf-
pity . This story of a polio victim has fast action 
a nd au t hentic characters . 
Og ilvie, Elizabeth, The Fabulous Year, Wh i ttl esey House . 
Cass f a ces trying p roblems during he r senior year in 
h i gh school b ut has the courage to persevere. This 
is an introspect i ve s tory wi th an appeal i n g cha r a cter , 
O'Hara, Mary , ~ly Friend Flicka , J. B. Lippi ncott Company. 
Re aders, young and old , h a ve taken to the ir hearts 
t h is story of devotion a nd sacrifice on a 1vestern 
ranch. A boy g rows up as he t ames a horse wi t hout 
harshness a nd cruelty. The setting is we ll de scribed . 
*Steinbeck, John, The Pearl , Noble. A valuable p e a rl 
influences the lives of the members of a Mexican 
fisherman's f amily. This simple story reveals the 
greed which may lie in men's hearts. 
Stol z, Mary , Good-By ~ly Shadow , Harper Brothers. Barbara 
i magines herself to be very lonely beca use of the 
friction between her and her f amily . The author 
presents a serious p icture how a girl lea rns to get 
along with others. 
*'!'\vain, Mark ( Samuel Langhorne Clemens) , The Adventures of 
Huckleberry Finn, Harper Brothers . 
A young boy is " free and satisfied" with an older friend 
who acts like both father an d brother . As they travel 
down the Mississippi River on a raft , the reader is 
captured by the drama , humor , and satire of t his popula r 
story. 
\wharton, Edith, Ethan Frome , Scribner . 
This brief story of family frustra tion and tragedy is 
set in a ble ak New England town . Tbe chara cterization, 
mood, a nd surprise ending make this story memorable . 
Fiction for the superior reader: 
~uck, Pearl, The Good Earth, Grosset~ 
A deep and compassionate story is told of the Chinese 
peasant in h is daily living as he faces f amine and 
disaster . The excellent characterization reve a ls 
oriental a ttitudes about life . 
* Conrad, Joseph, Lord Jim, Doubleday. 
The hero makes a lifelong attempt to regain his honor, 
lost t h rough an act of cowardice. The setting in the 
South Seas is exciting, and the characterization is 
superb for its psychological insights. 
*Hardy , Thomas, The Return of tbe Native, Macmillan . 
The willfulness of one char ac ter upsets the lives of 
several people . This powerful study of joy and sorrow 
is almos t f a t a listic . 
*Hemingway, Ernest, A Farewell to Arms, Scribner . 
The mature reader will appreciate the courage of this 
bitter and fierce love story set in Italy duri ng World 
War I. 
Lelvis, Sinclair, Babbitt, Harper Brothers. 
The author g ives a caustic portrayal of the narrowness 
of middle - class business culture in America. 
*Melville, Herman , Moby Dick, Fa rra r, S t r aus and Cudahy . 
An exciting account of a whaling voyage of a stra nge 
and wild crew. The story is also an allegory which 
explores t b e nature of evil . The spiritual torments 
of a man who opposes evi l make this novel memorable . 
*Paton , Al a n, Cry , The Beloved Country, Scribne r. 
Ra ce rela tions in South Africa a re poignantly depicted 
in this i ntense and lyric novel. 
*Vilder, Thornton, The Bridge of San Luis Rey , Grosset. 
Entangled lives c onverge to a tragic dest iny when a 
Peruvia n bridge collapses . The a uthor give s a con -
vincing reason f or such a tragedy . 
Wolfe, Thoma s , Look Homeward, Angel , Scribner. 
The author weave s a fine nove l of masterful ch a r a cteri -
zat i on about h i s turbulent childhood a nd youth in a 
sma ll Southern town . 
ABSTRACT 
THE TEACHING OF "THE}m" I N PROSE LITERATURE 
Thomas Joseph Murphy 
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The purpose of this study is twofold: to revie w 
current professional opinion regarding the teaching of 
theme in prose literature in the secondary school today; 
and to construct a four-week unit for use in the teaching 
of theme in the eleventh grade . The writer hopes to indi-
cate through this study the recommendations of the author -
ities in the field of l anguage arts concerning procedur es 
of developing skills and underst a nding s necessa ry to dis -
cern theme in prose literature. 
In order to develop a deeper a ppreciation of prose 
literature, pupils must increase their awa reness of the 
l evels of meaning in literature and , through practice, 
their s kil l in rela ting plot, characte~ and detail to theme~ 
The \vork done in the field of teaching theme in prose 
literature is often only a part of a broader study of 
fiction. Few units have been built around the levels of 
mean ing in prose literature. In trying the unit approach, 
the writer hopes to bring to the attention of teachers of 
the language arts the advantages of using units on theme 
in prose literature. The unit should be of practical help . 
This study is limited to the teaching of theme in 
short stories and novels . The review of professional 
literature is concerned 'vith current recommendat ions of 
the authorities. The unit is designed for the eleven th 
grade but has not been tested . It can be evalua ted 
properly only when it is used in an actual clas sroom. 
The unit developed is a specific study of theme in 
short stories and novels. Fifteen short stories and the 
novel The Old Man and the Sea were selected for examina-
tion because their themes were appr op riate and interesting 
for pupils in g r ade eleven. The us e of details to deter-
mine theme is stressed . The unit is planned for twenty 
fifty - minute periods~ 
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